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ABSTRACT

Background: The International Islamic University Malaysia (IIUM) Post-Basic Nursing
Programme prepares registered nurses with advanced knowledge and specialized skills to excel in
clinical practice and contribute effectively to healthcare services. The programme's success depends
on meeting key stakeholders' needs. Understanding stakeholder viewpoints is crucial to programme
evaluation and improvement. Semi-structured interviews with stakeholders will fill the research gap
in this study. The study explored the perspectives of local preceptors, practicing nurses, healthcare
institutions, and regulatory bodies to assess their expectations in the [IUM Post Basic Nursing
Programme. Objectives: This study aimed to explore stakeholders' perceptions of the effectiveness
ofthe [IUM Post Basic Nursing Programme and evaluate the fulfilment of expectations from multiple
perspectives. Methods: A qualitative descriptive study was conducted with nine stakeholders from
three sub-specialties: emergency care, critical care, and peri-operative care. Data were analysed using
thematic analysis, and the themes and sub-themes were verified with NVivo 12 Plus. Results: The
study identified three main themes: (i) Perceptions and fulfilment of stakeholder's expectations for
students' learning (ii) Barriers and challenges to the fulfilment of stakeholder's expectations on the
post-basic nursing program; and (iii1) Suggestions and expectations for future programs. Conclusion:
Incorporating stakeholder feedback and continuous programme evaluation will ensure a nursing
education that meets dynamic healthcare industry needs and serves the community effectively.
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INTRODUCTION

Nursing education is essential for producing qualified healthcare professionals who can meet the needs of
the healthcare industry (Fawaz, Hamdan-Mansour, & Tassi, 2018). A recent meta-synthesis by Mlambo, Silén,
and McGrath (2021) suggests that nurses must engage in continuing professional development (CPD) to
maintain current knowledge and abilities while improving throughout their professional careers.

The Ministry of Health (MOH) in Malaysia offers a post-basic nursing program and an advanced diploma
for nursing specialization. These courses range from six months to one year in duration (Ministry of Health,
2010). These initiatives improve nurse skills, prepare hospitals to achieve operational standards, and improve
patient care and safety (Flaubert ef al., 2021). Furthermore, a license in order to open new hospital beds
currently requires post-basic nursing certificates, especially in critical care (The Practice Division, Ministry of
Health Malaysia, 2023).
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IUM's Post-Basic Nursing Program enhances registered nurses' skills for improved clinical practice and
healthcare. Educational success relies on curriculum, teaching methods, and addressing stakeholders' needs
(Shawer, 2017). Nursing education involves various stakeholders, including instructors, students, practicing
nurses, healthcare institutions, regulatory agencies, and the public (Connolly ez al., 2020). Stakeholder views,
crucial for success, particularly in Western countries like Australia, contribute to national nursing and
midwifery education, regulation, and practice (Gill et al., 2015). Evaluating the [IUM Post Basic Nursing
Programme's success and identifying improvement areas necessitates understanding and incorporating these
diverse perspectives.

Previous research highlighted stakeholder participation in nursing education (Doyle et al.
2017) emphasized stakeholder involvement in nursing education, particularly in curriculum development to
align with industry expectations. Maniago et al., (2020) and Virgolesi et al., (2014), highlighted the
significance of stakeholder engagement in enhancing nursing education and graduates' employability.
Kaddoura (2016) utilized mixed approaches to assess postgraduate nursing program outcomes, revealing the
importance of stakeholder viewpoints in program efficacy and student learning. Belita and Bryant-Lukosius
(2020) noted that effective stakeholder involvement transforms students and teachers, benefiting the nursing
profession. This study addresses the gap in research on the [IUM Post Basic Nursing Programme, using semi-
structured interviews to explore stakeholder perceptions, including local preceptors, nurses, and healthcare
institutions. Assessing stakeholder views and program efficacy is crucial for the evolution of the [IUM Post
Basic Nursing Programme to meet community needs and healthcare sector demands.

METHODOLOGY

Detailed exploration and data collection were made accessible by semi-structured interviews. This
strategy revealed stakeholders' experiences, challenges, and suggestions for improving the programme
(DeJonckheere & Vaughn, 2019).

Research Design

The qualitative descriptive study used an interview guide to examine stakeholders' opinions and
fulfilment of their expectations on students' learning, obstacles and challenges in the Post Basic Nursing
Programme, and future programme recommendations.

Data Collection Procedure and Sample Size

Hospital management staff, clinical instructors, and nursing managers with specific Post-Basic Nursing
Programme administrative roles were purposively sampled (Palinkas et al., 2015). Eligible participants,
identified through purposive sampling, received email invitations containing information sheets and consent
forms. Upon confirmation, Google Calendar invitations were sent for interviews. Nine stakeholders from
emergency, critical, and peri-operative care participated. Verbal and non-verbal responses were observed
during the 30—45-minute Bahasa Malaysia interviews, recorded, and later translated and transcribed into
English.

Data Analysis

Braun and Clarke's (2006) thematic analysis were employed to analyse data from semi-structured
interviews in the IIUM Post Basic Nursing Programme. After transcribing interview tapes, open coding and
labeling were conducted, and themes and sub-themes aligned with research objectives were identified. The
arrangement of these themes followed sections from the semi-structured interview guide. NVivo 12 Plus was
used for validation. Rigorous assessments were performed for credibility, dependability, transferability, and
authenticity (Stahl & King, 2020). Internal validity was confirmed by participant verification, and reliability
was enhanced through professional discussions and a literature review. Data saturation ensured transferability
(external validity), and authenticity was maintained by building trust with participants for the open sharing of
thoughts and feelings (Sutton & Austin, 2015).

Ethical Consideration

Ethical approval was obtained from the IIUM Research Ethics Committee, Malaysia with reference
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number ID No: IREC 2021-098 on 22" March 2021.
RESULTS

The semi-structured interviews revealed stakeholders' perceptions, expectations, obstacles and
challenges in achieving expectations, and future [IUM Post Basic Nursing Programme recommendations.

Socio-Demographic Profiles

Nine stakeholders from emergency, critical, and peri-operative care participated in this study. Four men
and five women have post-basic qualifications and ten years of experience in their respective fields. In this
study, Table 1 refers to participant information.

Table 1: Participants' Information

No Pseudonyms or Fictional Job Position and Place Experiences
Names of Participants (year)
1. Iz () Head nurse, OT 11 years
2. Si(S) Senior Nurse, OT 15 years
3. Zak (ZA) Staff Nurse, OT 12 years
4. Zul (ZU) Medical Assistant Officer, ETD department 13 years
5. Fik (FT) Staff Nurse, ETD 10 years
6. Sya (SY) Staff Nurse, ETD 10 years
7. Fau (FU) Head Nurse, ICU 14 years
8. Lai (L) Senior Nurse, ICU 13 years
9. Roz (RN) Head Nurse, ICU 13 years

The three main themes from thematic analysis of interview data were: (i) Perceptions and fulfilment of
stakeholder's expectations on Students' Learning (ii) Barriers and challenges to the fulfilment of stakeholder's
expectations on the Post Basic Nursing Programme and (iii) suggestions and expectations for future
programmes.

(i) Perceptions and fulfilment of stakeholder's expectations on Students' Learning

The first main theme is perceptions and fulfilment of stakeholder's expectations on students' learning. On
the basis of the first main theme, four subthemes are categorised as follows:

(a) Attitude, Manners, and Skills in Delivering High-Quality Patient Care

This subtheme focuses on the importance of attitude, manners, and skills in delivering high-quality patient
care, particularly in handling a variety of patient emotions effectively.

The knowledge and skills that we need to have for us to deliver the best quality for patients are first our
attitude. That attitude is like manners, the skill of treating patients. The reason is that when the patient comes,

he has all kinds of emotions: angry, what else, jumpy, depressed, and anxious, so we have to be good at tackling
them. (SY)

(b) SoftSkills, Medical Knowledge, and Clinical Skills in Healthcare

This subtheme stressed the importance of soft skills like communication, empathy, teamwork, and
professionalism in medicine. It stressed the importance of these skills in holistic patient care. This subtheme
also stressed the relevance of medical knowledge and clinical abilities in healthcare practice and the necessity
to constantly update and develop medical knowledge and enhance clinical skills for optimal patient outcomes.

Soft Skills People Call (ZA)

People call it soft skills, and the second one is medical knowledge. Medical knowledge means our clinical
skills; that's also important. That's it. (SY)

THE MALAYSIAN JOURNAL OF NURSING | VOL. 15 (3) January 2024 | 73



MN Expectations in the Post Basic Nursing Programme

(c) Importance of Experience and Significance of Teamwork

This subtheme emphasized medical experience's importance. Experience-based clinical knowledge,
skills, and expertise were highlighted. It acknowledged that knowledge improves clinical decision-making and
patient care. Teamwork was a priority, especially in the emergency department.

Every department's environment is different; every department will be different; it has its own
environment. ED has a lot of teamwork; it must be teamwork; he doesn't have to do everything alone. (ZU)

(d) Importance of Effective Learning and Syllabus

This subtheme highlighted the significance of an effective learning approach and a well-designed syllabus
in the post-basic (PB) programme, which ensure participants' understanding and competence in pertinent
medical concepts and procedures.

Different...one is in terms of knowledge. If knowledge is this, confidence is another. There are those who
got two during the first batch, I don't know how they study, and I don't know if they want to learn while studying,
butwe'll see after they post. It's all their skills and their knowledge, so there's more that's missing. (FI)

Regarding the stakeholders' expectations of students' learning, four subthemes are categorised as follows:
(a) Expectations and Readiness for Leadership Roles

The interviewee mentioned that PB students are expected to become excellent team leaders who can lead a
medical team and make key decisions.

Because if this is PB, he or she can be the team leader, if there is one case, he or she can lead the team.
Credibility to take charge, meaning be a leader, be a leader, we have PB. So, PB staff will lead the team to resus
patients. Lead the team and the rest. Or he or she can figure out what to do next. (ZA)

(b) Knowledge and Skills Development

This subtheme explored the impact of the PB programme on students' knowledge and skills. The
interviewee mentioned a change in knowledge and skills after completing the PB programme. They discussed
how individuals who were previously hesitant or unsure of their communication skills became more confident
and willing to speak up after completing the PB programme.

Hmm, The Knowledge Has Changed Maybe. (SY)

Can't you see that when it comes to 1 brother to sister who met this staff before this, before PB, they don't
dare to speak after PB dares to speak, speak up? Have you ever seen someone like that? (1)

(¢) Notable Standout Performances

This subtheme emphasized the unique capabilities and advanced knowledge demonstrated by individuals
who have completed the PB programme. The interviewee highlighted that some PB programme students stand
out due to their exceptional performance and knowledge. These individuals demonstrated a higher level of
expertise and competence compared to those who have not undergone the PB programme.

There are a few candidates. As we can see, in terms of observation, there are some that really stand out.
Something we saw after the PB was that he really stood out. He knows he is at the next level. He's on a different
level than the normal one, who doesn't have PB. Because he knows he already has his roles. (ZA)

(ii) Barriers and Challenges to the Fulfilment of Stakeholder's Expectations on the Post Basic Nursing
Program

The second main theme is barriers and challenges to fulfilment of stakeholder's expectations for the Post-
Basic Nursing Programme. Regarding this second main theme, the following four subthemes are categorized:

(a) Limited Clinical Practice Opportunities

This subtheme addressed the challenges of limited clinical cases in the first cohort PB programme. It
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stressed the need to have enough cases for practical skill development and clinical exposure and learning
throughout the PB programme. It underscores the difficulties of limited trauma exposure and availability.

Ok, I am telling the story from SASMEC, the first batch, because we have just opened; it is still in the
earlier phase. Anxiety because if we want to consider clinical practice at SASMEC, ED SASMEC, at that time,
even in rhesus cases, sometimes you could only see a few cases a day, not in sync with the KKM. When we
practice with a dummy, it's different with a real patient. So, we need a case. (ZU)

It's hard to say because we don't have many cases, it's like sitting down. hehe, do you understand? When
there are not many patients, there are not many things to expose. But if it is possible now, I mean it can be
exposed, there are not many cases, trauma may be very rare; find trauma cases, if other medical surgical cases
are okay, I think you can find them now near Resus. But if the trauma case is still classified, which is very rare to
see. (ZA)

(b) Limited Time and Availability of Teaching Staff
Interviewee additionally mentioned limited time and teaching staff availability during practical period.

Teaching staff who focus on him, for example, like the batch before this, ok, the lecturer did come, but you
can't focus 100% on him in practice, for example, for 3 weeks. The lecturer will come okay in a few hours like
that. He has worked all day for 3 weeks, so he can't focus. If he wants to ask, he just asks us, and we are busy at
that time, so we can't give him extra time. (RN)

(¢) LackofConfidence, Acceptance, and Application of Knowledge

The concerns of confidence, acceptance, and knowledge application in teaching and learning were
underlined in this subtheme. Students are encouraged to overcome shyness, accept new ideas, and practise and
share their expertise.

1 think he has already returned to PB, even if he wants to teach, he doesn't have the confidence to do so. It
means that he is not sure what knowledge he learned before regarding OT. (S)

Those who went to this PB course are maybe mostly seniors, but there are other seniors who work here,
maybe when he returns to study, he will tell them, but seniors cannot be able to accept what people have learned
because people learn with rationality and through experience. (I)

(d) Course Content and Competencies

This subtheme emphasized course content and specialized skills. The PB programmes interviewee
highlighted academic content and syllabus. Emergency courses include BLS, ACLS, paediatric life support,
and trauma life support. The interviewee expressed a lack of awareness regarding the PB programme's syllabus
and topics and a strong need for more information.

Interms of the syllabus, it may have to be restructured because it's the first time. (S)

It's hard for me to say this;, when Iwas in the past, I did it for a year; 1 did a diploma. I don't know what else
is on the syllabus. Is it in block 1 that he teaches in terms of respi, CNS or neuro, right? I'm not sure about that, 1
don't know if 6 months is enough or not; maybe it depends on the person. Because I don't even know what is
being taught or what is the syllabus is, I hope to be able to share the book with us by giving suggestions on what
needs to be added and what is not needed. (FA)

(iii) Suggestions and Expectations for Future Programs
Regarding on third main theme, the following seven subthemes are categorised:
(a) Eligibility Criteria for the PB programme

This subtheme focuses on the requirements individuals must fulfil to qualify for the PB programme. It
included the minimum follow-up period and APAR score requirement.

Ifyou follow KKM for 3 years, a minimum of 3 years, based on another APAR achievement that must be 90
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orabove to 85 or above, when will I go to the PB program that day? (S)
Follow the hospital if that hospital, how much did he pass (SY)
(b) Supportive Learning Environment

This subtheme emphasized the importance of mutual support and encouragement between students and
faculty in fostering a positive learning environment. It acknowledged the significance of encouragement in the
learning process.

The current increase in the number of cases, including resuscitation cases, compared to the earlier phase.
There is potential for students in the current batch to gain a higher number of clinical cases, leading to
increased knowledge and skill acquisition. The importance of clinical exposure and hands-on experience in
developing competence. (Z)

(¢) ActiveParticipation and Learning

This subtheme focused on the significance of active participation and engagement in clinical settings in
order to maximise knowledge and skill acquisition. It raised concerns regarding the nature of supervision and
guidance for students' learning.

Now that it's full, the resus can be full one day. The current time is ok. If the batch is now, he will learn a
lot...gain knowledge and skills... It's just that for me, whatever it is, encourage each other. Encourage the
students, too. Sometimes we. I'm not even sure how he gets his supervision in terms of his learning, but in terms
of the clinical site, if he wants to participate, he must be participating for him to gain knowledge. (7)

(d) Duration and Depth of Clinical Posting

This subtheme explored the need for an extended period of clinical postings for PB students. It suggested
that a longer exposure to the hospital with specialty areas would improve their learning and skill development.

1 think there are things that need to be added, for example, maybe 6 months is not enough for the student, [
think. then if I study first, if the log book, aa... the log book is not what it is, the name is the one who signed it, the
Student has 2, one is a log book, and another is a procedure book, which means that if the student does the same
to him, we tick what he says, what he does, we tick, and then we give him a score. (SY)

(e) Collaborative Efforts and Partnerships

This subtheme emphasized the importance of collaboration and partnerships with other institutions to
strengthen the PB programme. It included coordinating schedules, engaging with medical students, and
involving subject matter experts. They mentioned the challenges of managing schedules due to various
commitments.

1 think it's like no issue, there's no issue, it's just for students; maybe we have to involve them with EP, with
experts, then maybe we have to involve them with CME, oblige them to come to CME, things like that. (SY)

Yeh, EP involvement is very important. Apart from the local preceptor, who is PB, EP is very important
because there is knowledge above and beyond, beyond for everyone, and beyond for you again. (ZU)

(f) CourseStructure and Curriculum

Regarding the above subtheme, the interviewee suggested that the programme last one year instead of six
months, that the syllabus be compared to others, that site visits and benchmarking be required, and that hospital
and lecturer experts be involved in teaching. They also advised the PB plan to focus on quality over quantity.

For me in the future, the 6 months are only valid at SASMEC; maybe the future plan is to do it for 1 year for
the advanced diploma, because sometimes even the short-term courses do not leave Pahang, and the long-term
is at SASMEC. (L)

Interms of the syllabus, it may have to be restructured because it's the first time. (S)
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(g) Certification and Recognition

Regarding the above subtheme, the interviewee expressed concern about the authorisation and
recognition of this PB programme's certification.

If it is not possible, if they go somewhere else, it is not possible either, they will lose. It must be a valid
certificate, which IITUM gives, so it can be used in other hospitals. That's important. (S)

Yes, that's as far as [ know. A candidate's mentality when he hears because he knows, he is the first
candidate who knows that this PB is only in SASMEC. certified. so, it's  like he said that if you go somewhere
else, it's like there's no use for the PB (ZU)

Semi-structured [IUM Post Basic Nursing Programme interviews revealed stakeholder expectations for
competence in nursing development. These expectations were made challenging by restricted resources,
curriculum gaps, and assignments. For enhanced nursing education, the programme needs more practical
training, faculty support, and healthcare institution engagement.

DISCUSSION

The Post-Basic Nursing Programme is essential to prepare registered nurses for the changing healthcare
profession. A recent study found three major findings: (i) Perceptions and fulfillment of stakeholder's
expectations for Students' Learning (ii) barriers and challenges to the fulfilment of stakeholder's expectations;
and (iii) suggestions and expectations for future programmes. These findings and the consequences on
programme effectiveness, stakeholder satisfaction, and industry requirements will be discussed.

(i) Perceptions and Fulfillment of Stakeholder's Expectations on Students' Learning

The satisfaction of students, educators, clinical instructors, healthcare professionals, employers, and
policymakers determine nursing education outcomes. Other studies indicated that there is a need to develop an
effective strategy for nurses to participate in continuous nursing education (Bit-Lian ez al.,2022). Programme
performance, student satisfaction, and the creation of competent nurses improving healthcare depend on
meeting these expectations. Positive stakeholder perceptions of curriculum, instruction, clinical experiences,
and support services motivate and commit learners (Hamshire, Willgoss, & Wibberley, 2013; Cleary et al.,
2018). Faculty retention and pleasant teaching environments are improved by meeting professional
development and research expectations (Ghazali, Nordin, & Manaf, 2017). Student results, licensing pass
rates, and employability improve when stakeholders view a programme as eftective and relevant (Hamshire ez
al., 2013). Aligning with stakeholder expectations provides qualified nurses who deliver high-quality care,
contribute to evidence-based practices, and uphold professional standards, helping community healthcare. The
perception of competent nurses improving healthcare depends on meeting these expectations. Positive
stakeholder perceptions of curriculum, instruction, clinical experiences, and support services motivate and
commit learners (Cleary et al., 2018). Faculty retention and pleasant teaching environments are improved by
meeting professional development and research expectations (Ghazali, Nordin, & Manaf, 2017). Student
results, licensing pass rates, and employability improve when stakeholders view a programme as effective and
relevant (Hamshire et al., 2018). Aligning with stakeholder expectations provides qualified nurses who deliver
high-quality care, contribute to evidence-based practices, and uphold professional standards, helping
community healthcare.

(ii) Barriers and Challenges to the Fulfilment of Stakeholder's Expectations on the Post Basic Nursing
Program

The Post Basic Nursing Programme had certain challenges in satisfying stakeholder expectations,
research showed. Outdated curriculum, insufficient resources, academic support, and industrial alignment may
be issues. To ensure course efficacy and meet industry needs, the curriculum must be evaluated and revised
regularly to include the latest evidence-based practises and healthcare trends. Faculty development courses can
improve teaching, communication, and learning environments to solve faculty support challenges. The study
found similar problems to past nursing education research. Comprehensive research by Jamshidi et al., (2016)
found faculty shortages, outdated curricula, and inadequate clinical placements in nursing schools. These
restrictions may hinder students' practical learning and skill development. The post-registration phase may
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raise employment difficulties that hinder the achievement of learners.
(iii) Suggestions and Expectations for Future Programs

Participants provided feedback on upcoming Post-Basic Nursing Programmes. Hands-on experiences
extended clinical rotations, mentorship, and specialization were advised. Practical experiences and clinical
rotations can bridge theory and practice for nursing students. Specialization can meet corporate objectives and
provide graduates with an edge in the employment market. Former and current study participants' views and
expectations are similar. [ronside ez al. (2014) highlighted mentorship, specialization, and hands-on experience
in nursing courses. These attributes enhance nursing students' skills, professional growth, and satisfaction. The
present study may offer new post-basic Basic Nursing Programme expectations and recommendations.

CONCLUSION

The study showed that stakeholder perceptions impact post-basic students' learning and the program's
success. This study also suggested improving clinical placements, technology integration, multidisciplinary
collaboration, and community participation. Addressing these areas would improve the plan and ensure it
meets industry and community healthcare needs.

Conflict of Interest
The authors declare that they have no conflict of interests.
ACKNOWLEDGEMENT

The authors would like to thank the Department of Education and Research Sultan Ahmad Shah Medical
Centre @ [TUM (SASMEC) for funding this study SASMEC.

REFERENCES

Belita, E., Carter, N., & Bryant-Lukosius, D. (2020). Stakeholder engagement in nursing curriculum development
and renewal initiatives: A review of the literature. Quality Advancement in Nursing Education-Avancées en
Formation Infirmiere, 6(1),2. https://doi.org/10.17483/2368-6669.1200

Bit-Lian, Y., Woei-Ling, T., Nachiappen, S., & Jajali, N. F. M. (2022). Factors Affecting Participation of Registered
Nurses in Continuing Nursing Education among Selected Private Hospital in Penang, Malaysia. The Malaysian
Journal of Nursing (MJN), 14(2), 82-89. https://doi.org/10.31674/mjn.2022.v14i02.014

Braun, V., & Clarke, V. (2006). Using thematic analysis in psychology. Qualitative Research in Psychology, 3(2),
77-101. https://doi.org/10.1191/1478088706qp0630a

Buthelezi, S. F., Fakude, L. P., Martin, P. D., & Daniels, F. M. (2015). Clinical learning experiences of male nursing
students in a Bachelor of Nursing programme: Strategies to overcome challenges. Curationis, 38(2), 1-7.
https://hdl.handle.net/10520/EJC177932. Accessed on 3“ July, 2022.

Cleary, M., Visentin, D., West, S., Lopez, V., & Kornhaber, R. (2018). Promoting emotional intelligence and
resilience in undergraduate nursing students: An integrative review. Nurse Education Today, 68, 112-120.
https://doi.org/10.1016/j.nedt.2018.05.018

Connolly, M., Browne, F., Regan, G., & Ryder, M. (2020). Stakeholder perceptions of curriculum design,
development and delivery for continuing e-learning for nurses. British Journal of Nursing, 29(17), 1016-1022.
https://doi.org/10.12968/bjon.2020.29.17.1016

DelJonckheere, M., & Vaughn, L. M. (2019). Semistructured interviewing in primary care research: a balance of
relationship and rigour. Family Medicine and Community Health, 7(2). https://doi.org/10.1136/fmch-2018-
000057

78 | VOL. 15 (3) January 2024 | THE MALAYSIAN JOURNAL OF NURSING



Expectations in the Post Basic Nursing Programme MIN
I

Doyle, K., Sainsbury, K., Cleary, S., Parkinson, L., Vindigni, D., McGrath, 1., & Cruickshank, M. (2017). Happy to
help/happy to be here: Identifying components of successful clinical placements for undergraduate nursing
students. Nurse Education Today, 49,27-32. https://doi.org/10.1016/.nedt.2016.11.001

Fawaz, M. A., Hamdan-Mansour, A. M., & Tassi, A. (2018). Challenges facing nursing education in the advanced
healthcare environment. International Journal of Africa Nursing Sciences, 9,105-110. https://doi.org/10.1016/
j.1jans.2018.10.005

Flaubert, J. L., Le Menestrel, S., Williams, D. R., Wakefield, M. K., & National Academies of Sciences,
Engineering, and Medicine. (2021). The Role of Nurses in Improving Health Care Access and Quality. In The
Future of Nursing 2020-2030: Charting a Path to Achieve Health Equity. National Academies Press (US).
https://www.ncbi.nlm.nih.gov/books/NBK 573910/ . Accessed on 20" August, 2022

Gill, F. J., Leslie, G. D., Grech, C., & Latour, J. M. (2015). An analysis of Australian graduate critical care nurse
education. Collegian, 22(1),71-81. https://doi.org/10.1016/j.colegn.2013.11.006

Hamshire, C., Willgoss, T. G., & Wibberley, C. (2013). Should I stay or should I go? A study exploring why
healthcare students consider leaving their programme. Nurse Education Today, 33(8), 889-895.
https://doi.org/10.1016/j.nedt.2012.08.013

Ironside, P. M., McNelis, A. M., & Ebright, P. (2014). Clinical education in nursing: Rethinking learning in practice
settings. Nursing Outlook, 62(3), 185-191. https://doi.org/10.1016/j.outlook.2013.12.004

Jamshidi, N., Molazem, Z., Sharif, F., Torabizadeh, C., & Najafi Kalyani, M. (2016). The challenges of nursing
students in the clinical learning environment: A qualitative study. The Scientific World Journal, 2016.
https://doi.org/10.1155/2016/1846178

Kaddoura, M. A. (2010). New graduate nurses’ perceptions of the effects of clinical simulation on their critical
thinking, learning, and confidence. The Journal of Continuing Education in Nursing, 41(11), 506-516.
https://doi.org/10.3928/00220124-20100701-02

Malaysia Towards the Year 2020. University Publication Centre (UPENA), Universiti Teknologi
MARA .https://efaidnbmnnnibpcajpcglclefindmkaj/https://www.moe.gov.my/muat-turun/penerbitan-dan-
jurnal/terbitan/rujukan-akademik-1/1635-development-of-nursing-education-in-malaysia-towards-the-year-
2020-1/file . Accessed on 20" June, 2022

Maniago, J. D., Albougami, A. S., Orte, C. J. S., Feliciano, E. E., Malabanan, M. C., Boshra, A. Y., ... & Cajigal, J. V.
(2020). Stakeholders’ Quality Framework of Nursing Education: A Brief Report. Health Sciences, 9(4), 44-49.
https://www.ijmrhs.com/medical-research/stakeholders-quality-framework-of-nursing-education-a-brief-
report.pdf

Ministry of Higher Education Malaysia. (2010). Development of Nursing Education in Mlambo, M., Silén, C., &
McGrath, C. (2021). Lifelong learning and nurses’ continuing professional development, a metasynthesis of the
literature. BMC Nursing, 20, 1-13. https://doi.org/10.1186/s12912-021-00579-2

Palinkas, L. A., Horwitz, S. M., Green, C. A., Wisdom, J. P., Duan, N., & Hoagwood, K. (2015). Purposeful
sampling for qualitative data collection and analysis in mixed method implementation research. Administration
and Policy in Mental Health and Mental Health Services Research, 42, 533-544. https://doi.org/
10.1007/s10488 -013-0528-y

Shawer, S. F. (2017). Teacher-driven curriculum development at the classroom level: Implications for curriculum,
pedagogy and teacher training. Teaching and Teacher Education, 63, 296-313. https://doi.org/10.1016/
j.tate.2016.12.017

Stahl, N. A., & King, J. R. (2020). Expanding approaches for research: Understanding and using trustworthiness in

THE MALAYSIAN JOURNAL OF NURSING | VOL. 15 (3) January 2024 | 79



MN Expectations in the Post Basic Nursing Programme

qualitative research. Journal of Developmental Education, 44(1), 26-28. https://www.jstor.org/
stable/45381095. Accessed on 25" March, 2022

Sutton, J., & Austin, Z. (2015). Qualitative research: Data collection, analysis, and management. The Canadian
Journal of Hospital Pharmacy, 68(3),226. https://doi.org/10.4212/cjhp.v68i3.1456

The Practice Division, Ministry of Health Malaysia, (2023). Fungsi CKAPS. https://hq.moh.gov.my/medicalprac/
fungsi-ckaps/. Accessed on27"April, 2022

Virgules, M., Marchetti, A., Piredda, M., Pulimeno, A. M., Rocco, G., Stievano, A., & De Marinis, M. G. (2014).
Stakeholders in nursing education: their role and involvement. Annali di Igiene: Medicina Preventiva e di
Comunita, 26(6),559-569. https://doi.org/10.7416/21.2014.2015

80| VOL. 15 (3) January 2024 | THE MALAYSIAN JOURNAL OF NURSING



